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Abstract

This sudy amed at examining the classroom practices of two types of BRAC schoals, i.e,
schools of non-formal primary education (NFPE) and Chandina Learning Improvement project
(CLIP). To achieve the god both the types of schools were sdected purposively, and two
schools from each category were observed for aweek. The study found that the NFPE schools
were mostly based on large group activities, and the CLIP schools were based on small group
activities. The smdl group methods have aso been introduced recently in NFPE schools on
certan agpects only. Although the smdl group method has largely been implicated successfully
in the educationa process in different countries, unfortunately, it was not fully successful in
BRAC schools. On the other hand, the large group process in both the types of school was
found more effective compared to the small group process. Besides some other drawbacks
were dso found in the classroom practices of both the types of schools. These were lack of
adequate explanation of the lesson, pressure to recall word by word while retrieving knowledge,
inadequate level of knowledge of the teachers, absence of the culture of asking question to the
teacher, gap in materids, purpose of assgnments are not being served and above al gender
sengtivity has not developed in BRAC schoals in the proper way. Findly, it can be said that
introduction of any innovative teaching method can not bring fruitful result unless the facilitators
and supervisors are not skilled enough for effective implications of the methods. Thus
pedagogica skills of the teachers and supervison skills of the stuff should be improved through
the process of effective training, supervison and management.
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INTRODUCTION

Research on effective teaching in the past decade has indicated the importance of classroom
conditions that depend directly on the ability of the teachers to organise and manage their
classsrooms (Anderson, Evertson and Brophy, 1979). Some of these conditions include the
productive use of time (Fredrick and Walberg, 1980; Stattings, 1980), student attention or
involvement in focused, god-directed learning task, opportunities for corrective feedback and
engagement in indructiona tasks of gppropriate difficulty (Borphy and Good, 1986; Fisher et d,
1980, Medley; 1977). Amongst dl other crucia factors of classroom culture classroom
organisation and classroom practice are the two most sgnificant dements. Efficiency of the
teachers also plays an important role in presenting an effective classsoom culture. This study
offers an gpproach to observe classroom culture of BRAC schoals in the light of classroom

organisation and practice.

Khan (1995) conducted a study titled “Village Schools in Bangladesh: Caught between
Tradition and Change” in which she demongtrated how classroom dynamics and teacher-
student interaction make an impact on the kinds of knowledge, values and attitudes that were
fogtered in the students. She did a comparative study between government primary school and
BRAC's NFPE School. Her observations indicated that the classroom practices of government
primary schools generated and reinforced traditional vaues and practices such as teacher-
centred approaches, absence of pre-reading activities, verba output without ingtructiona matter
but with disciplinary problem. She further observed that knowledge retrieval is done through
forma examinations and by asking only factud and litera questions to the students. Formd

schools dso reinforces on values like- respect for eders while at the same time not teaching
them to chalenge authority when needed or raisng question when needed and devauation of

female. NFPE approaches on the other hand, were more on bringing about changes in practices
and in vdues it emphasases more on child-centred approaches, pre-reading activities, yet
teachers speech is more directed towards ingtructional purposes rather than explaining lessons,



knowledge retrievd is done through test of recdling literd and factud questions than
comprehension and it also put
dress on vaues like, dignity of labour, awareness of class differences, gender sengtivity,

discourage asking questions and o forth.

This study will concentrate on BRAC on the classroom culture of BRAC schools only. So the
structure of BRAC School should be introduced in this respect.

BRAC school models

NFPE

This study will observe both the classsoom cultures of NFPE and CLIP schools. BRAC
launched two modes in its primary education programme. The modd cadled NFPE (Non-
Forma Primary Education) is a four-year course for the children aged 810 years old. The
second year modd called BEOC (Basic Education for Older Children) is a three-year course
for the children aged 11- 14 years old. For both the models preferenceis given to the children of
disadvantaged and illiterate families. The children who never been enrolled in school or dropout
from school. The numbers of learners in these schools are kept limited to 30-33; around 70% of
them are girls. These are the single room schools and each school has one teacher. Mogt of the
teachers of these schools are women. At present BRAC is operating more than 34,000 NFPE
schools. NFPE programme approach is more children centred and follows less authoritarian
classoom practices The teacher’'s manud exhorts teachers to apply the following
understanding in the class room that the children should be given the opportunity to improve
there comprehension ingtead of putting emphasis on learning by heart.

CLIP

CLIP (Chandina &arning improvement project) is a new experimental project of BRAC's
NFPE programme, which was developed to improve the teaching method of NFPE schools.
The project covers three teams namely Chandina, Barura, and Debidar. At this moment there

are 100-second year and 62 third year schools under this project. As far as the students are



concerned, this programme is organised as a more child-centred, participatory education system
in class-rooms, amsto create a suitable learning Stuation for them; to help both the children and
the teachers to develop the skills of creative thinking; to help the children in ther overal
development. It is an innovative project. It has developed new methods, techniques and
materias by keeping learnersin mind as the focal point of the teaching-learning process.

Objectives of the study

The broad objective of the study was to document the classroom culture of both NFPE and
CLIP schools.

The specific objectives were to,

a. Compare the classroom organisation of NFPE and CLIP schools (Smdl and large group
activities)

b. Follow up the classoom practices for example, method of explaining lessons, way of
knowledge retrieva, practice of creetive thinking, culture of asking questions to the teachers,
knowledge level of the teachers, materids related issues, issues related to assgnments and

gender sengtivity.

Rational of the study

i. This sudy will capture and document the efforts of each programme to disseminate primary
education. In doing S0, it is further hoped that this study would be able to evauate the extent of
execution of planned gods and their outcome.

il. Planners would get information on the changes they are creating in the culture of the learners

through their education system.

Limitations of the study

Classroom culture is a wide issue, where lots of events happen. It is quite difficult to observe
each and everything happening in a classroom. On the other hand each school was observed for
aweek, 50 if these schools were observed for more than a week there would be a possibility to



have some additiond information and also to get aless artificid picture.

METHODOLOGY

Thisis acase study on NFPE and CLIP schools of BRAC. The methodology has been used in
this study is participatory observation. Observation involves detailed description and andysis of
an individua case (Becker, 1968). Case studies conducted by way of observation attempt to
describe comprehensvely and exhaudtively phenomena in terms of a research problem (Danny
L. Jorgensen, 1989). It is generally assumed that verba content of interpersond interactions is
the most important issue. However it is important to recognise that a great ded of what is
important to observe is ungpoken. This particular aspect of observation method is very vauable
for this study, because “ there are some subtle behaviours that provide significant clues to
what people are thinking and feeling... some of the most basic aspects of behaviour are
readily observable and recordable.” (\Whyte, 1984). Therefore, in examining a classroom
where lots of interaction goes on between a teacher and the students, and where behaviour of
esch individud give important information about the classroom culture, observation is one of the
mogt efficient methods. Using a checklist collected data. Two types of school were observed in
this study. These were NFPE and CLIP school of BRAC. Two schools from each type were
studied and each school was observed for aweek.

FINDINGS

As has been mentioned earlier that the main focus in this study was to document the classroom
culture of two types of BRAC schools. The classsoom culture of BRAC schools will be
discussed in this study under the broad heading of classsoom management and classroom

practices.



Classroom Or ganization:

Since both the NFPE and CLIP schools are administered, managed and implemented by
BRAC, basic drategy of the projects are more or less smilar except the method of classroom
organisation and some process of classroom practices. However, a mgor distinction between
the classroom organisations of the two types of projects is ‘smadl group activities and ‘large
group activities. CLIP schools are mostly based on small group activities whereas NFPE
schools are based on large group activities.

Small group
Small group work refers to academic tasks and activities undertaken by a group of pupils,
which involves some degree of discussons, reflection and collaboration. The optimum size for

smdl group work for most type of tasks is probably about five, dthough smal group work can

be undertaken by groups as smdl atwo (Waterhouse, 1983).

Witaker (1984) has listed the vaue of such work. It creates climate in which pupils can work
with a sense of security and sdlf-confidence, fadilitates the growth of understanding by offering
the optimum opportunity for pupilsto talk relaively with each other and promotes a spirit of co-

operation and mutual respect.

Classroom practices of CLIP schools are mostly based on this method while the system has
recently been introduced in the NFPE, yet in certain aspects only. In CLIP schools the
classroom organisation is like firgtly, teacher is supposed to give the concept on specific issue or
lesson in large group, then will judge the concept o the group leaders. After that will ask to
divide the dlassin five small groups. Here students are supposed to read and have discussion on
the lesson, academic tasks and activities will also be done; that iswithin this smal group learners

are expected to achieve the learning outcome with the help of group leaders as well as other



group members. Teachers are supposed to give their input by moving around from one group to
another. Teachers again ask them to gt in large group and then evaduate the students

achievement.

This method is congdered one of the most popular learner-centred education methods. It isaso
consdered as a methodology of knowledge creeting education, which consists of knowing how
to provide solution to questions, which never before have been posed by the participants. In this
method dl the learners ought to be equaly involved a al stages, because, as Carmen (1996)
noted; “ genuine learning does not occur unless learners are actively involved in what is
actively learned through praxis.” Thisis a kind of discusson group in which adult literacy
education takes place, which is referred to as ‘engaging didogue because it'saim is that each
member of the group tries to communicate to the others, how she perceives things, and through
sharing one another perceptions dl reach new ingghts ( Qtosson, 1978:39). Paolu Freire
conceives the same idea about didogue, which implies a horizonta relationship between persons
involving in educationd activities. He (Freire, 1972:65) noted; “without dialogue, there is no

communication and without communication there can be no education.”

There are two main types of smadl group work: where the pupils are given a specific task to
achieve; and where the pupils are asked to explore an issue through discussion. The second
type of smal group work is absent in clip schools. Students are not given any chance to discuss
with certain issues among themsalves or with the teacher. In this sense it was observed that the
purpose of small group was not being served in clip schools because in clip schools students
only read books by rotations, copy things from the board and memorise the lessons within the
group which could be dso done by dtting in large group. The purpose of smdl group thet is
discussing content or substance within the group, exchange views, solves each other’ s problems
etc. through dialogue was absent. The students were found just to read and learn things within
the group and then evaluate each other’s learning that is whether his or her peer could learn the
thing by heart. Here teachers input is cruciad regarding conceptua clearance since group
leaders are not mature enough to provide this type of support to hisor her peer.



Although, CLIP project is based on this method, unfortunately, it was observed that the
purpose of smdl group system is not served that effectively due to lack of adequate classroom
organisation skills of the facilitators. As under the method, severd groups (5groups) are working
a the same time and the teacher has to cover every group. It was found that the teachers take
too much time in a group, which proves that teachers have limited kill in time management. As
a consequence, the learners of other groups lose their attention — thus they were found gossiping

or playing with each other. The scenario was Smilar in one of the NFPE schools.

Within the framework of smal group method, a group leader is sdected from each group to
facilitate the peer group tutoring, which involves one pupil helping or teaching another on oneto
one basis (Allen, 1976; Morgan and foot, 1985). In CLIP schools leaders are supposed to be
selected by rotation from each group for a week. He or she would help the peers of hisher
group by solving their problem and aso will transmit the concept that the teacher istrying to give
them. But in Clip schools no evidence of rotation was found. Through some informd interview
with the students it was evident that the group leaders don't rotate. On the other hand, teachers
found to ask questions and correct the copies of the group leaders mainly so that later he or she
will be able to teach her or his peers. But this somehow, reflects some kind of discrimination,
which may upset or discourage the other students. Though the method demands equd
assistance since teacher are supposed to move around and give effective feedback to al the
sudents. It was fdt that teachers of clip schools could not redlise the concept of smdl group
activities, they were found more relaxed in the class and they were found taking care of the
group leaders mogtly not dl the students. This type of attitude aso promotes developing more
lags behind students.

For some reasons the use of more able pupils helping less able pupils within the same class
appears to have been less successful than the use of older pupils, in part perhaps because a
classmate as tutor may serve to highlight one's sense of falure and lower satus (Kyriacou,

1990). In fact, this type of problem was aso observed in clip schools. It was frequently evident



that the group leader bits her group members. On the other hand, as because he or sheis a
student too, s/he does not have the ability to follow which member of her group is alag behind
student or who should be taken care of and what support he or she needs. As a consegquence of
some remains adways lag behind and dso suffer from a sense of falure and reatively lower

status.

On the other hand, performance of another NFPE school was quite good. Here concept giving,
reading, evauation, (pair, chain drill, games method)- al are done in large group. Only some
particular tasks are given to do in smal groups. Although, smadl group activities in the NFPE
schools were organised for a short time on a particular tasks, it was not monotonous and the
learners were found much attentive. Besides reading and doing different exercises within the
group, students were asking questions to each other from the text. Teacher was skilled enough
in time management, large group activity management and dso in redisng and sarving the
purpose of smdl group activity to some extent. Though the discusson problem and role of

leaders were seen as problem here too.

Studies of group work (e.g. Kerry and Sands, 1984) have indicated that it is more successful
where the teachers shows skill in handling and understanding groups, gives a positive lead
before the group work begins, and follows up the group work by pooling the discusson and
giving feedback on the work produced. Developing skills of the students, a substantia period of
teacher support and guidance is necessary before pupils can show what they are capable of.
Yet in dip schools it was found that the teachers as facilitator were not that skilled in handling
and understanding the purpose of smal groups to make the program successful. As a result
despite being avery effective program CLIP schools are not able to work that successfully.

Large group activities
Large group system is another method of classroom management in both the types of BRAC
schools, which facilitates two-way communications between the teachers and the students. As

NFPE schools are mostly based on large group system, these schools are not that much



affected by the problems of smdl group system.. In fact there are some advantages of this
method. Here in this system the learners st in U shape, so that both the teachers and the
students can see each other. It was observed that as the teachers can see every student, so it
becomes easier for the teacher to give equd attention to each student. In fact it was found that
the teacher ask question to each of the students. So the system facilitate the learners to be more
careful and aware of their sudies, and were found more attentive in the classroom as compared
to smdl group system. In large group system though the students talk to each other very often
yet within a limit, as the teacher observe every student from her place and aso keep busy each
of them by asking question or asking them to read by rotation.

Within the large group process much emphasis is given on uniqueness or individudity of the
gudent. There is a system of dividing the students of the whole class into 1,2,3, and 4 numbers
and each of them will have to do task on different things, for example, each student will do sum
with different numbers or write answers of different questions. It is expected that each student

will make different sentences with aword and it is maintained very carefully.

Classroom Practices

Level of knowledge of the teachers

At the primary school level the knowledge of the teacher as well as her way of
ddivering the knowledge plays an important role in student’s understanding. Both in
CLIP and non-CLIP schools it was observed that the teachers were not at al serious
about teaching word meanings. In fact, they have limited knowledge sometimes it was
observed that they were teaching wrong meanings. As for example it was evident that
one of the CLIP teachers was teaching the meaning of ®X©@1x4) (elders) as to respect
elders. On the other hand while teaching sentence making. The teacher was making
sentence with &MY  @promise) as
OwO% EAEIhed] OXeX &MY OX  (Uncde promise to smoke)

and as a consequence it was found that students were making wrong sentences with



O€Isd) (treasure), &MY @promise) and OHOx4).(elders) May be it
happened because of the limited knowledge of the teacher and aso as the exercise part

of the second year Bengdi books do not have word meaning section.

A smilar finding was observed in another CLIP school where wrong English was being taught.
While teaching sentences like ‘who is she? She was teaching ‘who are she? ’and was
indicating only one person while teaching who are they? The teacher had misconception
between he and she too.

Materialsrelated problem
Teaching materias and its effective use are the two most important factors to make the teaching
process successful. As mentioned earlier that the second year Bengdi books word-meaning

sections in the exercise, o the teachers are teaching wrong meanings.

Teaching method of the CLIP schoolsis mostly materia based. Different types of chart are used
to teach letters and words. In CLIP schools learners are taught chronologicaly first the aphabet
then they are shown the picture and at last aword according to the letter. Thereis no system of
teaching meanings. For example while introducing the letter N the learners were introduced with
the letter N firgt, then the picture of nose and at last the pronunciation of nose. No doubt that
the process was innovative and was developed with the conception of getting attached with the
letter quickly. But unfortunatdly it was found that some learners could not get the meaning from
the pictures. As for example while they were asked the meaning of nose they answered
§® (nails) and the meaning of gople as @Yo er«<s @orange). So it was evident thet if the

meaning is not taught verbdly, there is a chance to have misperception from the picture.

Besides the learners were not being taught the different shades of meaning. For example,
students were taught the meaning of  x*«+X  as sad which was contextually correct where as

there is another meaning of the word and that is weight, which was not being introduced to the

10



gudents. On the other hand students were memorising of the word ---------- as ---------
which itsdlf is a hard word for the students of second year. So, the materias should be
developed in such a way, o that the students can get the meaning eadly as well as have
knowledge about different shades of meanings.

Another materia related problem was found in Radio Interactive Ingtruction Programme of

BRAC. It is followed only in non-clip schools. It was found that the indtruction of the tape was
S0 fast that it became hard for the both the teachers and the students to cope up with it. Most of
the ingtructions were in English, so sometimes the students could not understand what they were
actualy asked to do. More over, sometimes it was found that the contents do not match with

the chart or picture. For example, the cassette says ‘ Children, look &t the chart ---- acat is
gtting on the wal’ where as there was no picture according to the voice. There are other smilar
examples, such as, voice says* the boy isthin” where as the picture was of agirl and there was
sentence saying ‘the rat is back’ but the picture was of a white rat. In this programme it is
essential for the teacher to practice her activities with the tape to make the class effective yet
due to shortage of battery teachers can not do it.

Knowledge retrieval

Education is about the acquisition of knowledge and about learning together. The act of
knowing and acquiring knowledge (learning) is not a solitary but an eminently socid act,
education and learning imply a diadogicd process, an exchange of knowledge (Carmen,
1995:65). From this quotation it is redlised that education is process of gaining knowledge
which can not be acquired by memorising the lesson. Practice of memorising lessons rather than
understanding is a substantial problem for most of the BRAC schools. As a generd practice,
the learners are given more than enough time either in smal group or in large group, to read the

lessons severd times in which they memorise the lessons.

In BRAC schools knowledge retrievd is done through questioning the students frequently and
through monthly evauation. It was observed that when students were asked to tell the substance

11



of a gory, sudents garted telling the whole story line by line. That is both in dip and non-dlip
schools the practice of telling substance in their own language has not developed yet.

Students can not tell the stories in their own language. They dways try to learn it by heart and
tell the gory line by line for which when they can not remember the next line they just Sop. Yet
it was observed that if they are given chance to read the sory minutely only twice, they are able
to recdl it in their own language. That means the whole trouble is in the system where thereis a
tendency to read things severd times with the intention to memorise it. Students of non-dlip
schools dso tel the stories in bookish language though they can recall it better than the students
of clip schools can.

It was anormd seen that if any one fals to answer he or she will stand il until the teacher ask
her to gt. Biting and teasing the students was a normd issue. As for example it was found that

teacher was teasing a student for her physica disgbility or for her illiterate parents.

It was appeared that the teachers creste a sort of pressure to the students to recall each and
every word from the book. For example, if a student forgetsto recal a name of avegetable, he
or sheis pressurised to recall that specific name. This process encourages or creates pressure to
learn the lesson by heart. Khan observed, "Teachers are reluctant to give any credit for answers
that may be, partialy correct, evince displeasure a dissonant answers even if they reved an
element of credtivity and prefer adherence to what has been explicitly taught in class rather than
dlow students to experiment and explore on their own”.

There is a tendency among the students to use bookish language while answering questions.
May be the reason behind this is the process of asking questions. Thét is as the teachers ask
guestion in bookish language students also answers in the same manner. Khan said, “ teachers
ask for answers in student’s own language but never insists upon that or rarely do they

expect it.”



Creativity
Students are more or less good at crestive writings but a tendency was observed that they want

to write on the same topic that he or she usudly writes. For example some students were found
to quarrel againgt each other to write on the same topic that isthey have afear in writing on new

topic.

Teachers do not ask the students to explain the substance of a poem or story by themselves
rather she writes it on the board and ask them to copy and learn it. So the scope of exploring
the creativity of the students is being obstructed. In clip schools it gppeared that while doing
make sentences teachers make sentences by their own, in fact most of the time they pick up
sentences from the book and teach it to the group leader, then the group leaders teach her or his
members. Thus through this process students are being deprived to show thelr cregtivity. Khan
(1995) mentioned that generdly, the focus of most Iessons is on the mechanics of literacy-
on pronunciation, spelling, punctuation, copying- rather than original writing, creative

use of words, development of analytical skills and reasoning ability.

Culture of asking questions

Practice of teaching and learning through two-way question-answer method is a very effective
method of learning. In both the type of BRAC schools the culture of asking questions to the
teacher was absent. It was observed that though the students couldn't get the teacher and as a
conseguence some students were copying from others, yet they were not asking any question to
the teacher. It was observed both in clip and non-clip schools. Even while giving lesson on any
topic teachers do not ask the students whether they have any problem in understanding or not.
Khan mentioned " They are socialized in such a way that they never question or dispute
principles presented in the text- the book can never be wrong or be open to alternative
interpretations. The child is taught to respect elders and never to question those who hold
higher status." May be this is the reason of why despite of having problems they do not ask
questions but it was expected that BRAC schoolswill be the place where this type of traditiona

classroom culture will be demolished.
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Method of explaining lessons

The essentid dements of teachers ability is to explan what, how and why to pupils, involve
taking account of the pupil’s current knowledge and understanding in hand and the nature of the
type of explanation appropriate and using a combination of explanation, questioning, example
giving and learning activity to facilitate the knowledge and understanding required (Kyriacou,
1986, Wragg and Wood, 1984 a).

In BRAC schools it was found that the teachers repesat things over and over to ensure retention
by the students. As for example, it was found that a teacher while introducing a poem tells the
name of the poem by hersdf a least twenty times and asks to memorise the name of the poem
which istotaly meaning less. These times could be used in explaining things. For some unknown
reason in both type of schools it was observed that teachers only read books line by line but do
not explain it, on the other hand they are wasting times in unnecessary things. Khan said that
‘actual time devoted to teaching that is explaining, expanding, simplifying- amounts to

very little'.

It was observed that the teachers of clip schools don't teach the mathematical logic to the
sudents which obgtruct them to solve mathematicd problems. While solving mathematica
problems they don't understand whether they should do addition or subtraction or multiplication.
Asfor example, when an evauation test was taken it was found that out of 32 students 16 could
do the sum and among them 5 did wrong caculation. On the other hand the other 16 students
couldn't even get the logic.

In non-clip schools it was observed that mathematica logic are taught very nicely and its effect
was found in the work of the sudents. After an evauation it was observed that except three dl
of them could get the logic and do the sum correctly. Students can understand when they should

14



do addition, subtraction or multiplication In this case the cause of difference between the clip
and non-dlip school may be the lack of mathematica training of the teachers as in both types of
school both bad school and good schools were taken as sample and both the clip schools did
bad while both the non-clip schools showed good performance.

It was observed that the teachers at first read the topic loudly in front of the students, then she
ask them to read and after that she asks question from that lesson but do not give any effort to
andyse the meaning. As a result there may be some new concepts for the students, which
remans dways unknown to them. For example meaning of capita, map, Bay of Bengal are
unknown to them, yet they are being taught only the sentence like 'Dhaka is the capital o
Bangladesh'.

As dudents are learning things by following the sound only, without knowing the words and their
meanings, they were pronouncing the sentence Who are she’ (instead of 'who is she') as ‘wa
she'. So actudly they are learning neither the pronunciaion nor the meaning. Even when they
were reading This is Abu ,This is Mind meanings of these sentences were not being taught.
Gradualy word stock of the students will increase and if they do not know the meanings of the
words, they will not be able to remember these words. This will happen aso because they don't
practice English in ther daily life. It was dso seen that sudents wrote the Bengdi pronunciation
of A, B, C, D and apple, bag, cat etc. in their books. That means they fee comfortable with
Bengdi words and meanings. Y et in this system they are not being taught the Bengdi meaning.

| ssues related to assignments

It was sadly observed that the teachers of clip schools are not at dl serious about home works.
In fact they only gives right Sgn without seeing the date or homework copies for which students
are learning wrong things. For example students writes sentences like, 'National flag is jack
fruit', Meaning of 'martyred’ is to fight against others' while teacher gave right Sgn. Students
bring home works according to their will. It was found tha most of the students bring

15



assgnments on A-Z or 1-50 though they were students of class Il and it was aso observed
that same student do the same home work every day. When the teacher was asked about the
reason she replied that ‘it is not important that on which topic they do their assignments
rather it is more important that they are regular about their assignments’. If a student of
class Il practice things of dass |, it is not a al useful for him or her because the purpose of
doing home work is practisng things that are done newly in the dass, so that it will be easier for
a student to cope up with. So in this system the purpose of homework isnot at al being served.

| ssuesrel ated to gender balance

As in our country femae enrolment rate is low on the other hand drop-out rate is high, so
schools should take necessary steps in providing knowledge on gender equity. In this purpose
BRAC should take the initiative as women are given priority in BRAC' s education programme.
Yet in certain aspects some kind of imbalance was observed in BRAC schools which must be

carefully driven out.

In both type of schools a tendency was observed among the boy studentsto seet together in a
class. In clip schoals it was observed that groups were formed on the basis of gender thet is
boys and girls students formed separate groups. When the teachers were asked about the
reason they replied that we do not have any specific ingtruction about forming groups. This type
of gtting arrangements dso effects on the mentdity of the students. That is why when the
teacher tried to change the seat of a boy who was fighting with another boy beside him, this boy
refused to seat beside a girl. Yet classroom is the place where he should get the knowledge of
equity, which is not happening in BRAC schools.

In fact, teachers have bias conception too. After the school was finished when we asked
students to come out from the class to have a snap, teacher asked the girl students to go out
later after the boys. As she was asked about the reason of such comment, she replied that other
wise the girls would get heart if they go aong with the boys. This type of conception may have

influence on the mind of the students too. It was seen that girl students make sentences with the
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word fight 'It's bad to fight' or 'l don't fight' whereas boy students write sentences like'l will
fight' or 'l will fight against the enemy’. May be those type of comments of the teacher
unconscioudy ingsts boy and girl students to think differently which reflects in their sentence
meaking.

School supervision

Supervison of schools is one of the management supports for improving teacher’ s pedagogica
skills. Supervision effects directly in classroom arganisation and practice. As the procedure of
BRAC schools supervison the supervisors visit each school twice a week, and gpproximately
40 minutes in each school. Their works related to classroom supervison include: examining
teacher’s and learner’s attendance, evauating learners progress on lesson and examining

whether teachers follow the ingtructions given by the program personnd. But no effort is given
for developing pedagogica support.

From the experience of classsoom observation, the researchers redised that the supervisors
played an active role in the classsoom. Their approach was seemed to be more authoritarian
than participatory. Since the supervisors are only concerned about attendance and marks of the
students written in the registrar book.

DISCUSSIONS AND CONCLUSIONS

The education program of BRAC is widdly known and recognized both within and outside the
country. Though both NFPE and CLIP projects are running successfully yet there are some
generd problems in both types of schools which should be sought out and solved in order to
make the programs more effective. On the other hand, a gap was observed between program
and its implementation, specificadly in CLIP project which can be solved only by frequent and
longtime vigit of the program asthis project is il initsinitid stage.
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As the quality of school depends extremey on the skills of the facilitators or the teachers, it is
very essentid to give them good training. Since the educationa background of the teechers are
not that high they need some extra training especidly on English, math and extra knowledge
related to different lessons. Knowledge related to different lessons is needed as because it was
observed that teachers due to lack of proper knowledge on that topic students are given wrong
information which is very harmful. It should be mentioned here that the purpose of the small

group is not being served may be as because they do not have proper training on this system.

In depth and frequent observation is needed especialy for innovative projects like CLIP and
IRI. This type of observations is needed to redise the shortcomings and the gap between
program and it's implications. Other wise despite of being an excellent program it will not work
that effectively. So, immediate steps should be taken to reduce the gap among program,
management and teachers. It is assumed that NFPE is working more effectively as thereisa
close understanding among the concerning people of each leve.

It was observed that the supervisors play a sort of active role such as evaduate the students,
check the note book of the teachers but it was felt that they should play a sort of passve role
that is follow up how do the teacher ddliver the lesson, how do the students response and many
other things related to the classroom. Perhaps this will help them to identify gaps or problems

and later on there will be a chance to share it with the programme in order to solveit.

The system of too much repetition should be reduced whereas practice of explaining and
discussing lessons should be increased. This will help to reduce the tendency of the students to

memorise things
Practice of asking questions in a horizonta manner may be introduced in both types of schools.

So that students will be able to be make themsdves clear about their understanding and the

teachers will aso have an idea about whether her students could catch her or not.

18



To make the smal group system more effective the practice of reading, memorising and copying
things may be reduced, while practice of discussing lesson, asking quiz type questions to each
other and adso some sort of team assgnment may be practised, which they will do through
discusson among themsdlves. Thiswill help them to increase their crestivity and dso make them
more confidants about their knowledge.

Teachers should be given knowledge on gender issues. This will make them conscious about
equa participation of both boys and girlsin the class and will aso be able to give the sudents an
idea of equity. This will aso help them in avoid doing gender-based comments, which keeps a
negetive effect on the students mind.

More are should be given on assgnments. If it is not checked carefully students will learn
wrong things, which will effect in ther future life badly. On the other asin clip schoolsthereisno
hard and fast rule on the topic of assgnments, the purpose of homework is not being served.

Teachers should be given indructions to not to use bookish language otherwise it will not be
possible to stop the students speaking in bookish language because this tendency of the students
leads them to memorise the lesson line by line without understanding it.

At last it can be sad that as BRAC is planning to expand such an excellent programme like
CLIP in other NFPE schoals, a closer look should be given on the shortcomings or gap in its
implication. As the success of @IP schools is based on the high pedagogica skill of the
teachers to manage the smdl group activities, so before expanding this programme it should be
kept in mind that the teachers as well as the supervisors of this project need a very effective and
frequent training specidly as because the level of education of BRAC teachersis low.
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Developing creativity

Developing creativity among the learners is a process of knowledge creation (Carmen, 1995)).
The process includesin BRAC schoolsis writing and ord practices. The learner’ s performance
of al kinds of schools in cregtive writing was found more or less satisfactory but a tendency was
found among some of them that they tried to write on most common topics which were written
regularly. For example, some learners were found to quarrdl among themselves to write on the

same topic that is they have afear in writing on new topics.

The teachers in BRAC schools, specificaly, when they teach poem do not ask the learners to
tell the substance rather she write it on the board and ask them to copy. In such a way the
scope of exploring the creativity of the students was being obstructed. In clip schools it was
appeared that while making sentences, the teachers themselves did it. In fact, most often they
pick up sentences from the books and teach it to the group leaders, then the group leaders
teach their members. Thus, through this process the learners were deprived to show their
credtivity. Khan (1995) mentioned thet generdly, the focus of most lessons is on the mechanics
of literacy- on pronunciation, spelling, punctuation, copying- rather than origind writing, creative
use of words, development of andytica skills and reasoning ability.

Culture of asking questions

Practice of asking question generaly ensures two way communications between learners and
teachers, and it is consdered as the precondition for effective education. Unfortunately, the
practice of asking questions was not found in any of the sdected schools. The drawback was
observed in both the clip and nontclip schools. While giving lesson on any topic teachers often
did not ask the learners whether they have any problem to understand or any word that they
find difficult. Khan mentioned " they are socialized in such a way that they never question

or dispute principles presented in the text- the book can never be wrong or be open to



alternative interpretations." If thisis the fact, it was expected that BRAC school will be the
place where this type of traditiona classroom culture will be demolished.

Materialsrelated problem

Teaching meterids and its effective implication in the area of education are the most important
aspects for the success of dl kinds of educationa programmes. As has been mentioned earlier
of this paper that the BRAC's education programme are mostly meteria based. In this part of
the study some problems with the materials of Interactive Radio Ingtruction (IRI) programme
will be discussed. The programme was introduced in some BRAC schools on an experimental
basis to teach English. The materids of the programme include atape recorder, some cassettes
on different lessons, and other printed materials such as; chart book having different pictures. It
was observed both the teachers and the students sometimes could not follow the cassette as it
was too fast for them. The ingtructions, which were in English sometimes the learners and dso
the teachers, could not understand what actualy they were asked to do. Besides these,
sometimes contents did not match with the charts and pictures. For example, cassette said 'the
boy is thin" and 'the rat is black’ whereas the pictures were of a girl and of white rat.
Sometimes even the pictures were missng. For example, when cassette said "children ook a
black cat sits on the wall" but the chart having the picture was not available. It was informed
by the teachers that they could not do practice at their homes because of adequate battery is not
supplied by the programme.

I ssuesrelated to assignments

As a generd practice, the learners of BRAC schools are given both the written and reading
assignments as the classroom and home tasks. It was observed that the procedure of checking
the written assgnments in clip and non-clip schools was different in many respects. In the non-
cip schools dl kinds of home and classoom assignments for the learners were found to

checked minutely by the teachers. On the other hand, the teachers in clip schools gave only

23



tick/right mark specialy on the assgnments as credtive  writings'. They did not check the
assgnments.  This practice is done for as the programme personnd told that to developing
writing skill of the learners, but it was found that a lot of mistakes were done by the learners
which were not noticed a dl. Although this rule was to be followed only for the cregtive
writings, the teachers were found to do it on the other assgnments which were supposed to
checked minutely. Consequently, lots of mistakes were done by the learners. Evidently they
wrote sentences like, hjwmi-c-nl Sja£u fajLj LiWijm" (Jack fruit is the nationd flag of
Bangladesh), ) kili AeE-cl pj-b kacd L-I (who fight againgt others) as the meaning of ng£c
(martyred).

Another finding related to creative writing that mgority of the learners did not write according to
their leve, i.e, they tended to write the easier tasks (A-Z or 1-50) dthough they were the
learners of higher grades (grade Il and I11). It was aso observed that some learners did the
same home work every day. In response to the question why the learners write the same thing
every day, ateacher of aclip school told ‘it is not important which things they will write as

their assignments rather a regular writing practice ismoreimportant.”

! creative writing is a written task for the learners according to their wish .
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